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Abstract

Purpose — Literature on vice-principals that aims to get a better understanding of their roles, role
perceptions in school management, and their attitudes towards school management have revealed that
the vice-principalship is one of the least researched and least discussed. The purpose of this paper is to
explore the facets of job satisfaction among Turkish vice-principals.
Design/methodology/approach — Data were collected via a survey administered to 159 vice-
principals working for elementary schools in a city in the eastern part of Turkey and results were
gathered by May 2010. A two-part survey questionnaire was used to elicit responses from vice-
principals. The instrument consists of 31 items and asks respondents to indicate the extent of their
agreement with each of the items on a four-point Likert scale. In this study items were designed as a
five-point scale. There is a section to collect personal information. It was included together with an
item asking for their career orientation.

Findings — The results confirmed that the job satisfaction of vice-principals had four job facets:
“professional commitment”, “sense of synchrony”, “sense of efficacy”, and “level of personal challenge”.
The results showed that the facets of “sense of efficacy” and “sense of synchrony” were major sources
of job satisfaction, and that the vice-principals who had any educational administration degree felt
themselves more effective and more synchronic. The vice-principals who did not plan to be a principal
felt themselves less effective when coping with work stress and balancing their work and personal
lives.

Originality/value — The paper provides a better understanding of vice-principals’ roles, role
perceptions in school management, and their attitudes towards school management, and extends
knowledge about the facets of job satisfaction among Turkish vice-principals.

Keywords Turkey, Primary schools, Educational administration, Management roles,

Job satisfaction, Administrators, Elementary schools, Vice-principals

Paper type Research paper

1. Introduction

Today I've done hardly anything but sit around, read a little here, a little there, but mainly I've
done nothing, or listened to a very slight pain as it worked in my temples. All day long I was
preoccupied with. [school works], in torment, in love, in worry, and in quite an indefinite fear of
something indefinite, whose indefiniteness consists largely in the fact that it goes beyond the
bounds of my strength. Why can’t one resign oneself to the fact that to live in this very
special, suspended suicidal tension?

[...]What I really want to say by this I don’t know, I only want somehow to grasp hold of
laments, not of the spoken but of the silent ones which come out of [wor%], and I can do it, for
essentially they are mine | ...] (Kafka, 1983, p. 175).
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We really do not know, either, if vice-principals do suffer from being in and working for
schools as if they were someone “Kafkaesque” in Franz Kafka’s enigmatic works who
suffers from absurdity, bureaucracy, ambiguousness, and anxiety-ridden and grotesque
alienation. We do not know because we do not know what to know or what to not know.
The reason is that we do not have much data about vice-principals’ work lives.

Vice-principals or deputy heads or assistant principals are, for Cranston et al. (2004),
forgotten leaders in our schools. We do not know much about those forgotten but
critical leaders “in the shadows” (Daresh and Arrowsmith, 2003). Ribbins (1997)
claimed that they have been ignored and that “the literature on deputies and deputy
headship is far more modest than that available on heads and headship” (p. 296). As
Weller and Weller (2002) denoted, “the role of the assistant is one of the least researched
and least discussed topics in professional journals and books focusing on educational
leadership” (p. xiii). Few researchers have studied on deputies and their roles in school
management and instruction to get a better understanding of their roles, role
perceptions and their attitudes towards school management (Austin, 1972; Celikten,
2001; Dorman and D’Arbon, 2003; Greenfield et al., 1986; Harvey, 1994a; Harvey and
Sheridan, 1995; Hausman et al, 2002; Jayne, 1996; McBurney and Hough, 1989;
Owen et al., 1983; Van Eman, 1926).

However, as Clerkin (1985, p. 17) implied nearly two decades ago, “it is generally
assumed that deputy heads are recruited as potential headteachers”. In a similar view,
Daresh and Arrowsmith (2003) explained that “deputy headship has traditionally
been a regular and critical step in the long-term process of becoming a headteacher”
(p. 45). Harvey (1994b) stated that vice-principals are historically supposed to act as the
administrative assistant of the principals. Briefly vice-principals have been supposed
to be leaders in the future of schools, and vice-principalship is considered as the career
path towards principalship. This is what makes their roles in and their attitudes
towards school management vital.

That the role of vice-principalship has not been widely debated in the field may
be the sign of ambiguousness or paradox of the term, and the role perception
of/expectation from vice-principalship. Armstrong (2009) stated “the assistant
principalship role lacks clear professional boundaries and policy definitions” (p. 5).
Although they are vital to a successful school, there have been an unclear
understanding of what roles and responsibilities vice-principals have in schools, and
how their attitudes towards their career affect their desire to become principals.
In a literature report which was carried out in the UK for National College for School
Leadership (NCSL) (Harris et al., 2003, p. 2), the authors of the report, evidenced, for
example, the following statements about the roles of assistant principals:

+ role tensions exist for deputy or assistant heads as the responsibilities often
overlap with those of the headteacher. In some cases, deputies are expected to
fulfil all the responsibilities of the headteacher and to deputize fully when the
headteacher is away from the school;

+ within most schools assistant and deputy headteachers are given particular
areas of responsibility such as discipline, staff development data-management or
attendance;

+ the main role of the assistant or deputy headteacher is considered to be one of
ensuring stability and order in the school. They view the role as having
maintenance rather than a developmental or leadership function; and
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+ the leadership potential of assistant and deputy headteachers in many schools is
not being fully released or exploited. The leadership capabilities of deputy and
assistant headteachers are not being developed in the role.

According to Harris and Lowery (2004), in addition to the task of discipline, “filling out
paperwork; conferencing with parents, students, and faculty; coordinating staff
development; evaluating personnel; attending central office meetings; observing
classrooms; attending special education meetings; developing the school’s master
schedule; helping with transportation; and working with community services are some
of the more common responsibilities” (p. 5). However, as the candidate leaders of
schools, the role of assistant principals should include leadership, and must go beyond
nuts and bolts duties.

We can conclude that the role of vice-principal is quite complex and, for Harris and
Lowery (2004), “challenging due to role ambiguity (too many gray areas), role conflict
(caught between disciplining students and creating proactive plans), and role overload
(never-ending responsibilities)” (p. 8). Those complexities and ambiguities have effects
on their work life. Kwan Yu-kwong and Walker (2009) put forward, for example,
“a number of studies suggest that there is a connection between the level of a
vice-principal’s job satisfaction and their desire to become a principal and the
vice-principals’ level of job satisfaction” have effects on “how well they do their jobs”
(p. 2). When they face conflicts in their roles and various responsibilities, they need to
spend much time and energy which make them feel they do not spare enough time for
their personal and professional development, and “they may become angry, confused,
and depressed” (Marshall and Hooley, 2006, p. 9).

Harris et al (2003, pp. 2-3) also denoted some contemporary changes in vice-
principal’s role such as:

« there is increased pressure on assistant and deputy headteachers within
schools to meet the many demands and requirements imposed externally
upon schools and generated internally within schools;

+ this expanded set of responsibilities inevitably places an additional demand on
the time of deputy and assistant headteachers. In most cases, extra time has not
been allocated and more “personal” time is being taken to complete the tasks
required;

« in primary schools there is a particular tension between the teaching and
management roles of the deputy and a great pressure upon the time available
to fulfil both roles;

« the influence and involvement of the assistant or deputy headteacher in
leadership and development activities differs considerably across schools;

+ in some schools assistant and deputy headteachers remain a central part of the
discussion and decision-making process while in other schools the decisions
are still made by the headteacher with little real consultation; and

+ where assistant and deputy principals build up strong relationships with
principals the possibility for broadening leadership responsibilities and
extending responsibility for developing the school is increased.

The existing unclear understanding of what roles and responsibilities they have, and
the effects of current changes in vice-principal’s roles and responsibilities may result in
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their suffering from “absurdity”, “bureaucracy”, “ambiguousness” and “anxiety-ridden
and grotesque alienation” like Kafka’s Mr (Joseph) K in The Trial.

That is why it is vital to study vice-principalship because, for Kwan Yu-kwong
and Walker (2009), the vice-principalship is frequently an entry level
position for the principalship; vice-principals maintain the norms and rules of
school culture; vice-principals frequently play the role of mediator and, they are
normally the first to encounter the fundamental dilemmas of school systems on
a daily basis.

The limited literature abroad, mainly referenced above parts of this paper, is
much richer than the literature in Turkey. But, issues in the Turkish context of
vice-principalship are not very different from the above-mentioned issues. Similarly
there is little research on vice-principals and vice-principalship in Turkey. We do not
know much about Turkish vice-principals’ opinions about the effects of the ambiguity
on their job and work lives. That is why conducting a study in Turkey on vice-
principals’ opinions about the facets of their job satisfaction was deemed necessary by
the researchers. We decided to, as Kwan Yu-kwong and Walker (2009) phrased,
“contribute the literature by simultaneously taking both facet and overall job
satisfaction together by further exploring the respective influence of the various
job facets on overall satisfaction” (p. 2) among vice-principals. They concluded that job
satisfaction “relates to the degree to which a person is satisfied with some or all aspects
of their job [...]and [...]it is a powerful determinant of people’s commitment to their
job and to their job performance” (p. 3).

2. Methodology

2.1 Introduction

This study aimed to explore the facets of job satisfaction among vice-principals in
Turkey. A descriptive study which utilizes questionnaires/surveys enables researchers
to describe current conditions (Cohen et al, 2000; Doérnyei, 2003; Hoy, 2010; Lehtonen
and Pahkinen, 2004; Wilkinson and Birmingham, 2003). In Creswell’s (2009) words
“a survey design provides a quantitative or numeric description of trends, attitudes, or
opinions” (p. 145). As Muijs (2004) put forward “it is possible to study a wide range
of research questions using survey methods. You can describe a situation, study
relationships between variables” (p. 44). Therefore, using a survey questionnaire to
obtain a set of quantitative data which could be administered to groups was chosen as
the methodological perspective.

2.2 Participants

The data were gathered from 159 vice-principals working for elementary schools in a
city in the eastern part of Turkey and results were gathered by May 2010. A two-part
survey questionnaire was used to elicit responses from vice-principals. In the first part
of the survey, there were demographic questions. A total of 16 participants were
graduates of educational administration and 143 of them were of other departments.
A total of 89 participants confirmed that they were planning to move to principalship,
and 70 of them expressed that they were not. There were 59 vice-principals who
were working in schools that had below 500 students, 56 principals were
working for schools that had student enrolment ranging from 500 to 999, and 44
vice-principals were the administrators of schools that had more than 1,000 student
enrolment.
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2.3 Instrument

Data were gathered using an adopted survey which was used in Hong Kong by Kwan
Yu-kwong and Walker (2009). They selected the instrument because it is one of the
very few validated instruments available that looks specifically at the vice-principals’
job satisfaction and it was constructed around established theories of school leadership
as well as the more generic job satisfaction literature (Kwan Yu-kwong and Walker,
2009). The findings of factor analysis in Kwan Yu-kwong and Walker’s study indicated
that there are four main dimensions of satisfaction which have influence on overall
satisfaction; “professional commitment”, “level of personal challenge”, “sense of
efficacy” and “sense of synchrony”. Kwan Yu-kwong and Walker (2009) explained the
factors as in the following:

“Professional commitment” describes the vice-principals’ enthusiasm for and perceived
worthiness of their profession. The “sense of efficacy” component reflects the vice-principals’
belief in their ability to discharge their responsibilities and improve schools. “Level of
personal challenge” refers to the degree of work stress experienced by the vice-principals, as
well as their ability to balance their work and personal lives. “Sense of synchrony” relates to
the school environment and measures the degree of congruence among colleagues on school
mission and the extent of support received by vice-principals from colleagues (pp. 12-13).

Professional commitment dimension as the first facet involves the statements such as:
+ I think the stress and challenges of my job are well worth it.

I think about staying home from school because I am just too tired to go.

Level of personal challenge dimension, the second facet, involves the statements
such as:

« Ifind it hard to keep track of the changing demands of my work.

« I find it difficult to find time for my own professional development.

The other facet of the instrument, sense of efficacy dimension, involves the statements
such as:

« T am confident in my ability to be an effective school leader.

«  Most of the teachers in my school consider me a positive role model.

The fourth facet of the instrument, sense of synchrony, involves the statements
such as:

« My school has explicit goals for student performance.

« I have a good working relationship with the teachers in my school.

The instrument consists of 31 items and asks respondents to indicate the extent of their
agreement with each of the items on a four-point Likert scale. In this study items were
designed as a five-point scale. There is a section to collect personal information. It was
included together with an item asking for their career orientation. This was done to
differentiate the aspiring vice-principals, or those who aspired to the principalship,
from career vice-principals, or those who did not aspire to the post.

Turkish adaptation of the scale. When adapting the scale, first the items were
translated into Turkish using a two-way translation method (first English to Turkish,
then Turkish to English). Next this initial scale form was forwarded to three experts of
English and Turkish languages and two vice-principals to test the scope and clarity of
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the items. The initial form was developed into its final version in line with the experts’
and vice-principals’ views. In order to test the construct validity of the scale, the scale
was subjected to exploratory factor analysis (EFA). EFA was done on the data obtained
from 159 vice-principals. Prior to performing EFA the suitability of data for factor
analysis was assessed. Kaiser-Mayer-Olkin’s measure of sampling adequacy was
found “0.80”, exceeding the recommended value of “0.60”, and the Bartlett’s test of
sphericity (1889,766, p=0.00) reached statistical significance, supporting the
factorability of the correlation matrix (Pallant, 2003). The criteria considered for
the EFA in this study are as follows (Cecen, 2006; Pallant, 2003): the items loaded in
each factor are consistent in terms of meaning and scope, Eigenvalue of each factor is
“1.0” at minimum, each item takes “0.40” or more factor loading in the factor it falls,
the difference between the factor loadings of an item in the factor it falls and the other
factors is “0.10” and more. Next the 31 items of the scale were subjected to principal
components analysis. After ten items (4,6,7,8,10,12,14,16,22,29) not meeting the
criterions above were discarded, the analysis was repeated, which yielded the presence
of a four-factor structure as the original scale. There were five items (13, 11, 9, 17, 15)
in “sense of synchrony” sub-scale; six items (20, 21, 24, 23, 18, 19) sub-scale in “sense of
efficacy” sub-scale; four items (2, 1, 3, 5) in “professional commitment” sub-scale;
and five items (30, 27, 28, 31, 26) in “level of personal challenge” sub-scale. Factor
loadings, per cent of cumulative variances explained, Cronbach « coefficients, and
item-total correlation coefficients for remaining items were shown in Table L

Factor
Item 1 2 3 4 Item-total correlations M  SD
13 0.818 0.807 423 0.81
11 0.756 0.752 403 0.87
9 0.708 0.759 379 1.03
17 0.625 0.712 388 097
15 0.558 0.634 361 0.89
20 0.781 0.735 414 0.77
21 0.735 0.776 379 0.90
24 0.683 0.665 353 1.30
23 0.652 0.390 0.790 414 091
18 0324  0.599 0.625 440 0.74
19 0428  0.580 0.745 417 084
2 0.836 0.839 409 1.07
1 0.759 0.783 428 093
3 0.731 0.750 357 1.20
5 0.435 0.647 331 1.39
30 0.744 0.761 316 1.20
27 0.699 0.714 314 1.30
28 0.695 0.732 340 1.28
31 0.653 0.666 245 134
26 0.624 0.593 248 121
Eigenvalues 531 28 170 137
Cumulative variance explained
(total: percent 56.180) 2655 1424 849 6.87
Cronbach o coefficients 0.72 078 080 0.73

Note: *Factor loadings.below. “0.30” are not.displayed in the table
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Table II.

Differences between
graduates of educational
administration and those
of other departments

As it can be seen in Table I, the factor loadings of the items range between “0.435” and
“0.836” whereas item-total correlations range between “0.593” and “0.839”. It was also
found that this four-factor solution explained 56.18 per cent of the total variance. Kline
(1994) argues that for a scale to explain more than 40 per cent of the total variance is a
significant indicator in favour of construct validity.

2.4 Procedures

A total of 200 surveys were administered to the participants during May 2010, and
159 of them were returned. Values of responses to the items ranged from 1 to 5. The
score of 1 indicated that the participants did not agree with the item, and a score
of 5 indicated that they agreed the item. Statistical analysis including #tests and
analysis of variance (ANOVA) were computed by using the SPSS (Gerber and Finn,
2005; Pallant, 2003).

3. Results

It was expected that the study would reveal the facets of job satisfaction among
vice-principals in Turkey. The study also intended to add debates to the knowledge
base of vice-principalship in Turkish and international literature. We calculated the
overall mean of the items and sub-scales. We found that the mean for the items
was 3.67; the mean for “sense of synchrony” was 3.90; the mean for “sense of efficacy”
was 4.02; the mean for “professional commitment” was 3.81; and the mean for “level of
personal challenge” was 2.92. The means above the midpoint of the survey scores
(ranging from 1 to 5) indicated that vice-principals had the sense of job satisfaction
and that they thought they had a high degree of professional commitment, a strong
sense of synchrony and efficacy and an intensive level of personal challenge.

3.1 Differences between graduates of educational administration and graduates of other
departments

One of the purposes of this study was to investigate whether there would be a
significant difference in opinions of vice-principals who were the graduates of
educational administration and those of other departments. To verify that there
was a significant difference, a f-test was used. According to the results the means for
vice-principals who were educational administration graduates were higher than
those other branches in sense of synchrony and sense of efficacy dimensions (Table II).
The statistically significant differences show that the vice-principals who had
educational administration education felt themselves more effective and more
synchronic in their schools.

Sub-scale Graduate degree n Mean  SD t y)

Professional commitment Educational administration 16 1543 394 0228 082
Other departments 143 1523 338

Sense of synchrony Educational administration 16 2118 193 2097 0.03
Other departments 143 1934 343

Sense of efficacy Educational administration 16 2612 227 3261 0.00
Other departments 143 2396  4.05

Level of personal challenge  Educational administration 16 1487 454 0241 081
Other departments 143 1459 440
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3.2 Differences in opinions of vice-principals who planned to be a principal and who
did not

We wanted to see if there were differences in vice-principals’ opinions with regard to
their planning to be a principal in future. A f-test was used to reveal the results.
Table III shows the differences in opinions of vice-principals who planned to be a
principal and vice-principals who did not plan. According to the results the mean for
vice-principals who did not plan to be a principal in the future was higher than those
who planned in level of personnel challenge dimension. The statistically significant
difference shows that the vice-principals who did not plan to be a principal felt that
they had more difficulties when dealing with personnel in their schools.

3.3 Differences in opinions of vice-principals in terms of total student envolment

It was assumed that there would be differences among vice-principals’ opinions in
terms of total student enrolment. We used one-way ANOVA with post hoc to verify
whether there were differences. According to the results there were no statistically
significant differences that show that number of students in schools have no effect in
the facets of job satisfaction among Turkish vice-principals in elementary schools
(Table IV).

3.4 Differences in opinions of vice-principals in terms of their experiences in
vice-principalship

To test if there were any differences in vice-principals opinions in terms of professional
experience in vice-principalship, we used one-way ANOVA with post hoc. Table V
shows the differences in opinions of vice-principals in terms of their experiences
in vice-principalship. The results pointed out that the mean for vice-principals who
had less than five years was lesser than those who had more than five years in sense
of efficacy dimension. The statistically significant difference shows that the
vice-principals who had less than five years felt that they were less effective in their
schools.

4. Discussion

The study confirmed that the job satisfaction of Turkish elementary school vice-
principals had four job facets: “professional commitment”, “sense of synchrony”,
“sense of efficacy” and “level of personal challenge”. This result confirmed what
Kwan Yu-kwong and Walker (2009) found for the context of Hong Kong secondary
school vice-principals that established that the job satisfaction of school vice-principals

was built on the facets of “professional commitment”, “sense of synchrony”, “sense of
efficacy” and “level of personal challenge”.

Sub-scale Planning to be a principal n Mean SD ¢ b

Professional commitment Yes 89 15.38 348 0539 051
No 70 1508  3.39

Sense of synchrony Yes 89 19.58 315 0210 083
No 70 1947 362

Sense of efficacy Yes 8 2468 376 1820 007
No 70 2354 412

Level of personal challenge Yes 8 1383 440 2602 001
No 70 1562 421
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Sub-scale Student enrolment n Mean SD F J)
31,7
Professional commitment Below 500 59 15.27 3.09 1.300 0.27
500-999 56 14.75 3.35
1,000 + 44 15.86 392
Total 159 15.25 343
644 Sense of synchrony Below 500 59 19.59 3.52 0.805 0.45
500-999 56 19.12 311
1,000 + 44 19.97 345
Total 159 19.53 3.35
Sense of efficacy Below 500 59 24.67 3.52 0.782 0.46
500-999 56 24.00 4.39
1,000 + 44 23.75 394
Total 159 24.18 3.95
Tgble v Level of personal challenge Below 500 59 14.05 455 1.902 0.15
Differences in opinions of 500-999 56 15.53 417
vice-principals in terms 1,000 + 44 14.22 4.38
of total student enrolment Total 159 14.62 4.40
Professional experience Post hoc
Sub-scale in vice-principalship n Mean  SD F b (Scheffe)
Professional
commitment Below 5 years 93 1479 346 2350 0.09
6-10 years 33 1554 359
11 years + 33 1624 301
Total 159 1525 343
Sense of synchrony  Below 5 years 93 1935 353 0772 046
6-10 years 33 1939 313
11 years + 33 2018 307
Total 159 1953 335
Sense of efficacy Below 5 years 93 2330 371 6272 0.0 1<3
6-10 years 33 2503 423
11 years + 33 2581 374
Total 159 2418 395
T'able V. ) . Level of personal
lefgrence_s 1N OpINIOoNS challenge Below 5 years 93 1404 447 2058 013
of vice-principals in terms 6-10 years 33 1566 413
of their experiences 11 years + 33 1521 431
in vice-principalship Total 159 1462 440

The results of the study indicated that Turkish elementary vice-principals had the
sense of job satisfaction and that they thought they had a high degree of professional
commitment, a strong sense of synchrony and efficacy, and an intensive level of personal
challenge. From the results of the study, we can discuss that “sense of efficacy” and
“sense of synchrony” were major sources of job satisfaction among Turkish elementary
school vice-principals. The sense of synchrony resulted from a good working
relationship with colleagues and the existence of a commonly shared school vision;
and “sense of efficacy” from the feeling of bringing improvement to the school.
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In Kwan Yu-kwong and Walker’s (2009) words, “the vice-principals had a higher
sense of synchrony if they were working in a more harmonious school environment
and that working in such a school tended to make them feel more satisfied with their
jobs” (p. 14).

The study revealed that there was a significant difference which showed that the
vice-principals who had educational administration education felt themselves more
effective and more synchronic in their schools, and more supportive of their colleagues
in school environment. This result also may be the sign of having a graduate degree
of educational administration better prepared the participants for their job. They felt
more enthusiastic and worthy of their profession. They also recognized their ability to
discharge their responsibilities and improve schools, and their ability to balance their
work and personal lives.

Another statistically significant difference implied that the vice-principals who did
not plan to be a principal experienced more difficulties when coping with work stress
and balancing their work and personal lives than their career counterparts. In another
study of vice-principals in Hong Kong, Kwan and Walker (2008) found that
vice-principals who aspire to be a principal are more satisfied in their jobs.

The results of student enrolment showed there that were no statistically significant
differences, and displayed that number of students in schools have no effect in
vice-principals’ job satisfaction. The last statistically significant difference introduced
that experienced vice-principals felt themselves more effective in their schools. They
had a stronger belief in their ability to discharge their responsibilities and improve
schools than that of less experienced.

5. Conclusion

Literature on vice-principals and vice-principalship aims to get a better understanding
of their roles, role perceptions in school management, and their attitudes towards
school management have revealed that the role of the assistant is one of the least
researched and least discussed topics in professional journals and books focusing
on educational leadership. Studies discovered that the role of vice-principal is quite
complex and ambiguous. The role ambiguity, role conflict, and too many
responsibilities have effects on their work life and their job satisfaction. Keeping
the limited literature both in Turkey and abroad, we aimed to mirror the effects of the
ambiguity on vice-principals’ job and work lives, and to reveal vice-principals’ opinions
about the facets of their job satisfaction in Turkey.

The results confirmed that the job satisfaction of Turkish elementary school
vice-principals had four job facets: “professional commitment”, “sense of synchrony”,
“sense of efficacy” and “level of personal challenge”. The results of the study indicated
that Turkish elementary vice-principals had the sense of job satisfaction. The results
showed that the facets of “sense of efficacy” and “sense of synchrony” were major
sources of job satisfaction among Turkish elementary school vice-principals. The
study also revealed that the vice-principals who had educational administration
education felt themselves more effective and more synchronic in their schools, and
more supportive of their colleagues in school environment. This result urges any policy
makers in the Ministry of National Education who do not take the graduates
of the departments of educational administration into account when appointing
principals, if they are the advocates of developing schools through school leadership.
Because and most importantly, the participating vice-principals in this study
recognized their ability to discharge their responsibilities and improve schools.
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The vice-principals who did not plan to be a principal felt themselves less effective
when coping with work stress and balancing their work and personal lives than the
vice-principals who aspired to be a principal. In Kwan and Walker’s (2009) words, “if
vice-principals find their jobs more satisfying, their interest not only in becoming a
principal, but also in becoming better in their present role, may well be boosted” (p. 16).

It is obvious that the present study has some limitations. With this in mind, it is
suggested that future studies about vice-principals and vice-principalship may
consider a comparative and mixed-methods research of vice-principals, principals
and teachers’ judgments since this study reflected only vice-principals’ opinions to get
a better understanding of the career. In addition, it is recommended for future studies to
conduct another comparative and larger research focusing the difference between
vice-principals planning to be a principal and vice-principals aspiring to be a principal.
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